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Section 1 – Overview

This section provides an introduction to the Masters in Teaching and Learning (MTL) and an overview of this manual.

Masters in Teaching and Learning

1.1 The National Framework for the Masters in Teaching and Learning sets out the vision and principles for the Programme
. Operationally, the MTL is marked by its practice-based nature and the combination of a trained school based coach and a higher education institution (HEI) tutor working together to deliver the Programme to the participant. Delivery of this vision requires the formation of effective new structures of schools and HEIs working formally together as MTL Providers.

1.2 For the initial roll-out, the Training and Development Agency for Schools (TDA) has appointed one collaborative MTL Provider, consisting of schools and HEIs
, per government office region (GOR). It is anticipated that schools that are not part of the MTL Provider at the development stage but who subsequently have a participant on the MTL in the delivery stage will become part of the MTL Provider, with joint responsibility for delivering the Programme.

1.3 The MTL is a government instigated and funded programme. In academic year 2010/11, the MTL will be fully funded by the TDA for teachers who meet the eligibility criteria set out in annex A.

This manual

1.4 The purpose of this manual is to give MTL Providers information on the grant funding to support MTL participants
 and other operational arrangements that support delivery of the Programme in line with the National Framework
. It represents part two of the financial memorandum between the TDA and the nominated banker HEI(s).
 Updates will be issued when needed and Providers will be informed via e-mail (see annex E).

1.5 Contracts exist between the TDA and a named HEI on behalf of each MTL Provider. The contract is an agreement to fund the MTL Provider for developing the MTL in line with the National Framework for MTL and to deliver the programme to eligible participants starting the Programme during academic years 2009/10 and 2010/11 within their GOR. 
1.6 The contract states that the TDA will issue a grant funding letter to MTL Providers to set out funding arrangements for the delivery of the Programme.
 However, payment will be enabled through the financial memorandum. Some Providers have selected to retain a banker HEI to administer the funds on behalf of the MTL Provider as a whole, whereas others have selected for funds to be transferred directly from the TDA to individual HEI members of the MTL Provider, as shown in figure 1. This manual covers arrangements for both types of structure. Financial Memoranda for banker HEI and individual HEIs have been distributed and, when signed, will permit such payments.
Figure 1 MTL funding routes
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1.7 To ensure shared responsibility and accountability for the MTL and to facilitate the distribution of funds across and, where appropriate, beyond the MTL Provider, MTL Providers are required to have formal internal agreements and agreements with other delivery partners in place to set out the roles and responsibilities of each party (a model collaboration agreement for schools with a participant on the MTL is presented at annex B). All members of the MTL Provider will need to be aware of the information contained in this manual. 

1.8 Figure 2 illustrates the formal agreements underpinning the development and delivery of the Masters in Teaching and Learning.
Figure 2 Agreements underpinning the MTL


1.9 The MTL is evolving and, as such, it is not possible to address all operational considerations at this point. The systems and processes that support the delivery of the MTL Programme will be reviewed and, as a minimum, this manual will be updated annually and more frequently where necessary. Where operational issues arise that are not covered by this manual, MTL Providers should communicate these points to the TDA team lead for MTL logistics through the nominated logistics contact within their MTL Provider.


1.10 It is a key principle of the development of MTL that processes and practices used by schools and HEIs to administer the Programme, to distribute and account for funds and to report to the TDA, should not be complex, time consuming, nor add to the administrative burden of either party. Wherever existing systems will suffice, they should be used.
Section 2 – Participant funding for the Masters in Teaching and Learning
This section describes the funding arrangements for the Masters in Teaching and Learning. 

Funding principles

2.1 In line with the National Framework for MTL, the Programme will be funded to enable each teacher to:

· engage in an appropriate and accessible range of professional learning opportunities

· be supported by a trained MTL coach allocated the time to undertake the role

· be supported by coaching and tutoring contributions, as appropriate, at each stage in the Programme
, and

· complete the MTL.

2.2 The participant unit of funding (UoF – section 3) fully covers the cost of the MTL for the participant. The UoF is fixed for a cohort of participants, ie, those who begin MTL will be funded at the UoF rate in place at the start of their engagement with the programme, however long it takes them to complete it within the regulations. MTL Providers are not permitted to charge additional fees to participants in relation to the MTL, with the exception of the application of HEI regulations for the resubmission or retake of failed modules.

2.3 Participant funding for the MTL is ring-fenced for eligible participants and cannot be used for other purposes.

2.4 Funding to MTL Providers will be calculated based on a participant starting a new module having successfully completed previous modules (in sequence). Where a participant does not complete a module, the MTL Provider will receive the total amount of funding for the started module.

2.5 Specified amounts will be transferred directly from the recipient HEIs to the schools of participants. The flow of funding within the MTL Provider is a matter for the Provider management to agree. For instance, where the funds are transferred from the TDA to a single banker HEI during the delivery phase, the banker HEI may transfer funding directly to the school of the participant or through the HEI with which the participant is registered for their award.


Funding process

2.6 Funding per MTL participant will flow from the TDA to designated HEI(s) members of the MTL Provider (see paragraph 1.6) based on the number of eligible participants undertaking each module. 


2.7 The process of deciding which participants are enrolled with which HEIs within the MTL Provider is a matter for the management of each Provider. In matching participants with HEIs, MTL Providers will be expected to select the most appropriate option for the participant. Any system should accommodate participant choice as far as possible but could also include other considerations such as subject area, phase (in the North West) and location.

2.8 MTL Providers become eligible for payment when they notify the TDA of the number of eligible participants starting each module. The format for submitting this information will be agreed with Providers.


2.9 The funds for each module will be provided in two payments, as follows: 

· Parts 1 and 2 of the UoF (see section 3.1) relating to the module being started will be paid within a month of receiving notification of numbers from the Provider.
· Part 3 of the UoF relating to the module being started will also be paid within the first month as above. These funds are to be directly transferred to the relevant school by the HEI or the banker.

Should the participant take longer than a term to complete a module, it is the responsibility of the Provider (school and HEI) to administer the funds appropriately for the duration of the module.

2.10 All payments by the TDA to designated HEIs throughout the academic year are made electronically by BACS. MTL Providers will need to ensure that details of the name, address, bank details (sort code, account number and address) and an e-mail address and phone number of the appropriate contact in either banker institutions or individual HEIs have been sent to simon.balme@tda.gov.uk in order to ensure efficiency.

Audit

2.11 The TDA requires assurance from MTL Providers that the funds provided by the TDA are used only in accordance with the provisions of the Education Act 1994 (as amended by the Education Act 2005), the contract, the financial memorandum, and all other terms and conditions that the TDA has set.

2.12 It is for this reason that HEI members of the MTL Provider directly in receipt of TDA funds will be required to submit to the TDA audited annual accounts of TDA grant funding, and an annual audited audit grant report of participant numbers following each academic year. This submission will need to incorporate information from all members of the MTL Providers in receipt of TDA funding. This will involve those HEIs gathering evidence from all members of the MTL Provider to which they transfer money to satisfy themselves that TDA funding for MTL has been used as required, and providing assurance of this to the TDA.

2.13 The MTL Provider must ensure that robust formal agreements are in place across their provision to facilitate this. The MTL Provider will also need to ensure that appropriate formal agreements are in place with other delivery partners, eg, local authorities, subject associations, and non-ITT providing HEIs.

2.14 The TDA will send a letter annually requesting Providers to submit a completed audited audit grant report together with audited annual accounts.

2.15 The deadline for receiving the audited accounts and report is 31 December, although in exceptional circumstances this may be amended in written agreement with the TDA. Failure to submit audited accounts by this deadline could lead to a delay in future funding.


2.16 The TDA will collect data for audit and payment purposes from MTL Providers on the participants undertaking the MTL Programme, and their progress, in November, February and May of each academic year (see section 5).

Section 3 – Unit of funding for MTL participants

This section details the funding per participant for those starting in academic year 2010/11.

Unit of funding for academic year 2010/11

3.1 The total unit of funding (UoF) per participant commencing the MTL in academic year 2010/11 is £11,476. This table shows how this amount will be split across phase and module by school and HEI members of the MTL Provider.

	Unit of funding breakdown for participants commencing in academic year 2010/11

	Phase
	Module
	Part 1: MTL Provider management
	Part 2: Learning opportunities provided by HEI or other associations
	Part 3: Participant time, learning opportunities provided by coach and other school input
	Module total
	Total by phase

	1
	1&2
	£155.00
	£553.00
	£1,032.00
	£1,740.00
	£1,740.00

	2
	3
	£123.75
	£442.25
	£825.00
	£1,391.00
	£5,564.00

	
	4
	£123.75
	£442.25
	£825.00
	£1,391.00
	

	
	5
	£123.75
	£442.25
	£825.00
	£1,391.00
	

	
	6
	£123.75
	£442.25
	£825.00
	£1,391.00
	

	3
	7
	£186.00
	£663.00
	£1,237.00
	£2,086.00
	£4,172.00

	
	8
	£186.00
	£663.00
	£1,237.00
	£2,086.00
	

	Part total
	£1,022.00

	£3,648.00
	£6,806.00
	
	

	Grand total
	£11,476.00
	
	


3.2 For participants starting in academic year 2010/11, MTL Providers will receive the same amount of funding regardless of whether the participant imports credits in any phase.

3.3 Part 1 of the UoF is for use by the MTL Provider to administer and manage the MTL programme across the GOR for which they have responsibility. It is expected to cover the costs that do not fall under part 2 or part 3 of the UoF such as:

· management and coordination across the MTL Provider

· administration support, and

· data collection. 

MTL Providers should note that these running costs for the MTL Programme may be considered a taxable service and the amounts above are therefore inclusive of VAT where payable. The MTL Providers will therefore need to treat this as an output VAT and pass it on to HMRC. 
The TDA has not stipulated a school/HEI split for this part of the UoF but, in designating this funding, MTL Providers should ensure that it supports the joint responsibility of school and HEI members of their MTL Provider.

3.4 Part 2 of the UoF is for the learning opportunities covered by HEIs and other associations. As the MTL National Framework specifies that, in phase 3, the Programme should provide learning opportunities that draw on leading-edge expertise both within and beyond the MTL Provider
, it is for the Provider to distribute money appropriately when they have identified the nature and source of phase 3 learning opportunities. 

Review of the unit of funding

3.5 The DfE expects the TDA to monitor the cost of delivering the MTL Programme during the initial roll-out and to review the unit of funding and its division. MTL Providers will be engaged with the TDA in this review so that adjustments may be made in future years. As the programme becomes established and in light of expected future economies of scale, the unit of funding may be changed.

Self-funded places

3.6 For academic year 2010/11 MTL Providers are not permitted to enrol participants who are not funded by the TDA. This decision will be kept under review for future years.

Section 4 – Participant transfer
This section provides information on participant transfer within and across MTL Providers. An overview of the participant transfer process is illustrated in figure 3 below:

Figure 3 MTL participant transfer process

Principles of participant transfer

4.1 All eligible teachers who begin the MTL are entitled to continue to receive a fully-funded Programme should they move schools
 within England.

4.2 A principle of the National Framework for MTL is that the MTL design enables each teacher to continue to undertake the Programme if they move schools, with the original MTL Provider responsible for ensuring continuity of provision and for providing information about MTL to the participant’s new school, if requested.


4.3 A participant must complete all of phase 3 with a single awarding HEI Provider. If a participant transfers school having started phase 3, they must complete their MTL Programme with the existing awarding HEI partner within the MTL Provider.

4.4 If a participant moves to a new awarding HEI before completing a module, they will be required to complete that module prior to the transfer. 

Transfer within GOR

4.5 If the participant transfers employment to another school within the same GOR, the new school will become part of the MTL Provider. The MTL Provider is obliged to record this change on the TDA data management system and ensure that funding flows to the new employing school of the participant.
Transfer between GORs

4.6 Should a participant transfer employment to a school in another GOR, that participant could, if preferable or if there was no alternative available to the participant and if it were practical for the MTL Provider, continue to undertake their MTL with their original Provider.


4.7 The NW MTL Provider has agreed that it will, during the first cohort only, maintain responsibility for early years and primary school participants who transfer to a new school in another GOR. It will be the responsibility of the NW MTL Provider and the awarding HEI for the participant to facilitate effective coaching/tutoring provision. This agreement will be reviewed for future cohorts.

4.8 Alternatively, the participant could transfer to the MTL Provider in the new GOR. In this case, the credits gained in their MTL Programme will be carried by the participant to the new awarding HEI, in agreement between both awarding HEIs. 

4.9 Once the transfer has been reflected on the TDA data management system, funding for the participant will be redirected to their new MTL Provider. 

Section 5 – Data collection
During the enrolment process MTL Providers are requested to submit to the TDA, at the end of business each Monday, the numbers of likely potential MTL participants, based on the number applying. These figures will be collated and then used to inform Ministers the following morning. The TDA needs to be fairly confident that the numbers we send through to DfE will result in similar numbers of participants. Thus, if it appears that an applicant does not come from an eligible school, or is not a newly qualified teacher (NQT) or newly appointed Head of Department, Providers should not include them, but this doesn’t need to be an exact science. The TDA would expect to say to DfE ‘xxx have enrolled so far, although these will be subject to final eligibility checks before registration on MTL can be confirmed.’ 

This method has been chosen as the best solution to minimise disruption during the enrolment period. Providers should nominate someone in advance who will send the latest numbers each Monday to mtllogistics@tda.gov.uk. The person concerned should send the above an e-mail containing their name and number in case we need to contact them.

MTL Providers are expected to submit data on MTL participants and their progress at regular intervals. Eventually these data submissions will use a HESA system. In the short term, and until the HESA process is implemented, MTL Providers will have the option to update the MTL data management system manually or use the bulk upload facility.
Data submissions are expected to be made by the individual HEI, as this will align with the future use of HESA, and ‘banker’ Providers are expected to make their own arrangements for having data made available to the banker.

MTL Providers will also be able to choose whether to submit data three times each academic year, or to use MTLDMS for submitting funding data and hence submit data at the beginning of each module.
The MTL Provider will be expected to assure themselves that the participant meets all the eligibility criteria (as set out in annex A and covered by the model school/MTL Provider collaboration agreement at annex B) before participants begin the Programme. The TDA reserves the right to carry out quality assurance checks on the MTL Provider’s processes for determining eligibility when registration data is received. The TDA reserves the right to withdraw the offer to fund the MTL to a participant if they have not met the eligibility criteria.

MTL data management system

5.1
MTL Providers are required to submit data on participant enrolment and progress three times each academic year, in November, February and May. 
5.2
The data will be used by the TDA to verify eligibility of funded participants, track uptake of the MTL Programme, track progress of participants, and for the calculation of funding adjustments/recovery.

5.3
MTL Providers should assure themselves that participants’ eligibility for TDA funding has been verified prior to submitting to the TDA.


5.4
MTL Providers are required to maintain accurate records of their MTL participants’ progress.

5.5
Providers will have access to the TDA’s online MTL database via a web interface to maintain participant records and to check and sign off data submissions.

5.6
In the initial roll-out, MTL Providers will update the TDA database directly. It is envisaged that, in future, Providers will submit data via the Higher Education Statistics Agency (HESA). 

Annex A – Eligibility criteria to commence the MTL in 2010/11
This annex sets out the criteria for teachers who are eligible to commence a fully-funded MTL Programme in England in academic year 2010/11. In addition:

· MTL Providers are not permitted to add further criteria, except for lawful criteria usually applied by the university for M-level study to non-native English speakers, and applied in a lawful and non-discriminatory manner, relating to their proficiency in English.

· Providers must provide access to all eligible teachers, and
· Providers can only register MTL participants from schools within their GOR.
1.1 Newly qualified teachers (NQTs) starting employment as a school teacher
 in an MTL eligible school from September 2009 can enrol with the MTL Provider contracted to the TDA to deliver the MTL to the GOR where the participant’s school is located.

  The NQT must be employed in an eligible school at the time of starting the Programme.

1.2 Newly appointed heads of department (HoDs) at National Challenge schools or at a Secondary School facing Challenging Circumstances (see paragraph 1.10 below).

Eligible participants

1.3 To be defined as an NQT for the purposes of MTL eligibility, a teacher must meet all of the criteria below at the time of starting the programme:

· they successfully completed ITT and have been awarded qualified teacher status (QTS) prior to commencing MTL

· they are fully registered as a qualified teacher by the General Teaching Council for England (GTCE)

· they start their statutory induction period in accordance with the Education (Induction Arrangements for School Teachers) (England) Regulations 2008 at an MTL eligible school (see below) from 1 September 2009, and

· they have a contract for at least one term
.

1.4 The following applies to overseas trained teachers
 (OTTs) and teachers trained outside England but within the EEA.

· Teachers who trained outside England, who then achieve QTS and take up post in an MTL eligible school in England from 1 September 2009, but who are still required to complete induction, would be classed as an NQT and therefore would be eligible to take up the MTL.

· Teachers who trained outside England, who then achieve QTS and take up post in an MTL eligible school in England from 1 September 2009, but who do not have to complete induction (because they are exempt under schedule 2 of the induction regulations
) would not be classed as an NQT and therefore would not be eligible to take up the MTL.

MTL eligible schools

North West GOR

1.5 In the North West government office region, eligible schools for commencing the MTL in academic year 2010/11 are primary and secondary maintained schools, non-maintained special schools, city technology colleges, city colleges for the technologies of the arts, and academies. Maintained nursery schools, nurseries that form part of maintained schools, or LA maintained children’s centres would be eligible for MTL as long as it is possible for the NQT to serve induction in this setting.
1.6 Independent schools, further education institutions, Short Stay Schools (previously known as pupil referral units), and sixth-form colleges are excluded.

National Challenge schools outside the North West GOR

1.7 Outside the North West GOR, any school in receipt of National Challenge (NC) support (and, equivalently, intensive Keys to Success/Pathways to Achievement schools in City Challenge areas) from 2008/09 onwards, is deemed to be an MTL eligible school for academic year 2010/11 even if they subsequently cease to be a National Challenge school. 

The list of NC schools will be updated in January each year.

Schools facing challenging circumstances outside the North West GOR

1.8 Secondary schools facing challenging circumstances
 (SfCC) outside the North West GOR, in addition to National Challenge schools, are also deemed eligible where the school was able to offer the package for attracting new teachers into challenging schools, as announced in the White Paper, 'New Opportunities: Fair Chances for the Future’ (Cm. 7533), January 2009, regardless of whether the school has accepted the package.


The list of SfCC schools that are MTL eligible will be updated in January each year.

Eligible HoD participants

1.9  A head of department (HoD) for the purposes of MTL eligibility is a school teacher with responsibility for a curriculum area and for which they are in receipt of a teaching and learning responsibility (TLR). The head of department must hold QTS to be eligible. 

1.10 Eligibility for TDA funding to take the MTL Programme for HoDs is the same across all GORs and is available to:


· newly appointed heads of department who take up post from September 2009, in National Challenge schools (and equivalently, intensive Keys to Success/Pathways to Achievement schools in City Challenge areas), and

· newly appointed heads of department who take up post from September 2010, in secondary schools facing challenging circumstances, are deemed eligible for MTL because the school was able to offer the package for attracting new teachers into challenging schools, as announced in the White Paper, 'New Opportunities: Fair Chances for the Future’ (Cm. 7533), January 2009, regardless of whether the school has accepted the package.

Continuing participant eligibility

1.11 At the time of enrolment for each module a participant must have a contract of employment of at least one term to undertake the module.


1.12 Teachers who fail to complete their induction satisfactorily in accordance with the Education (Induction Arrangements for School Teachers) (England) Regulations 2008 will become ineligible to continue receiving TDA funding for the MTL Programme from the date on which they are notified of such decision, or from such later date in the event they appeal against such a decision and the appeal is dismissed.

1.13 The TDA expects participants to normally complete their MTL within three years
. NQT participants have the opportunity to complete the MTL within the first five years of their career
, which means that the latest point at which they can begin the TDA-funded MTL will be at the start of their third year. Requests to extend this time period beyond five years will be considered exceptionally by the MTL Provider on a case-by-case basis.

1.14 Absence from work for maternity leave, illness or other extenuating circumstances as recognised in HEI regulations will not be counted towards the three-year time period. The eligibility period will be extended by an amount of time commensurate to leave taken.

1.15 Participants employed part-time or sporadically for supply work that are unable to complete the MTL within their eligibility period because of their working pattern will be guaranteed a review with their MTL Provider at the end of three years to determine whether their period of study should be extended and, if so, by how much. This review should be based on the rate of progress being made through the MTL Programme. 

1.16 Once started, where a participant moves from an MTL eligible school (as defined above) to another school, that participant will be supported to continue the MTL, provided that they remain in the maintained sector, or an academy, a city technology college, or a non-maintained special school. The participant transfer principles, as defined in section 4 above, will apply. The participant must remain working as a ‘school teacher’ as defined by section 122 of the Education Act 2002 and the Education (School Teachers’ Qualifications) (England) Regulations 2003.

Eligibility queries

1.17 All eligibility queries or disputes are to be handled through the TDA MTL Logistics Team via an e-mail to the address mtleligibility@tda.gov.uk


Annex B – Model collaboration agreement
The model collaboration agreement is between the participant’s school and the awarding HEI, as defined by the agreements underpinning MTL illustrated in figure 2 (section 1.8).

Using the model collaboration agreement

The model agreement is designed to support MTL Providers in developing their own formal collaboration agreements. It will be used when new schools join the MTL Provider as a result of a teacher working there enrolling on the MTL Programme. It is not designed to inform existing member agreements relating to Programme development, or to agreements with delivery partners such as other CPD providers. Separate agreements are necessary here.

When a school is joining an MTL Provider, that Provider needs to ensure that the school is committed to delivering the MTL Programme. 

Furthermore, MTL Providers should ensure that all parties have signed up to collaborate through a formal agreement in advance of delivery of the MTL Programme and in advance of drawing down funds from the TDA or transferring funds to the school of the participant. The agreement should form part of the participant enrolment form.

To ensure there is a consistently high quality of provision within individual MTL Providers, all MTL Provider collaboration agreements within a particular MTL Provider partnership should be identical.

Model collaboration agreement for Masters in Teaching and Learning
1. Commitment to collaborate

The MTL Provider has overall responsibility for delivering the MTL to each participant. An MTL Provider is defined as:

The collaborative, consisting of schools together with one or more HEIs, working in collaboration to jointly develop and deliver MTL. 

Collaboration between schools and one or more higher education institutions is fundamental to achieving the vision of the MTL. School and HEI members of the MTL Provider are equal partners, jointly responsible for the ongoing development and delivery of the programme.

Schools that are not part of the MTL Provider during the initial development of the Programme but who subsequently have a participant on the Programme will become full members of the MTL Provider with joint responsibility with the awarding HEI for delivery of the programme to that participant.

In agreeing to the terms set out in this document [participant school name] and [awarding HEI name] are committing to this vision in order to deliver the MTL Programme to [participant name] on behalf of [MTL Provider name]. In agreeing to these terms [participant’s school name] becomes a full member of [MTL Provider name] with joint responsibility for the MTL.

This agreement will remain in force until [MTL participant name] completes the MTL or withdraws from the MTL or becomes ineligible to continue MTL or transfers to a new school and/or HEI.

2. Management of the budget

MTL Providers are accountable for the use of TDA funds to deliver and administer the MTL Programme. [School name] and [awarding HEI name] agree that, as members of [MTL Provider name]:

· they will abide by the terms of the TDA contract [link] and the financial memorandum parts 1 and 2 (Operational Manual for MTL) [link]

· they will maintain an auditable record of their receipt and use of MTL funds

· the funds allocated to them by the TDA will be used:

· for the purposes they were given

· efficiently and economically.

HEI

· Where the awarding HEI receives funds directly from the TDA.

· [Awarding HEI name] agrees, on behalf of [MTL Provider name], to:

· transfer the ring-fenced amount specified by the TDA to [school name] upon receipt. In most cases the full amount will be transferred to the school of the participant. Where this school is unable to provide a school-based coach, a portion of those funds, as specified by [MTL Provider name], can be diverted to the school of the appointed coach.
· provide assurance to the TDA that the funds have been used for the purposes they were given. This will involve the HEIs collecting information from schools to which it transfers money and the submission of reports to the TDA as specified by the Operational Manual for MTL and financial memorandum part 1 [link].

· Where the awarding HEI does not receive funds for MTL directly from the TDA.

· [‘Banker’ HEI name] agrees, on behalf of [MTL Provider name], to:

· transfer the ring-fenced amount specified by the TDA to [school name] upon receipt. In most cases the full amount will be transferred to the school of the participant. Where this school is unable to provide a school-based coach a portion of those funds, as specified by [MTL Provider name], can be diverted to the school of the appointed coach.
· provide assurance to the TDA that the funds have been used for the purposes they were given. This will involve [‘banker’ HEI] collecting information from [school name] and [awarding HEI] and the submission of reports to the TDA as specified by the Operational Manual for MTL and financial memorandum part 1 [link].

School

· If [school name] is not able to appoint a school-based coach, a portion of their MTL funds as defined by [MTL Provider] will be redeployed, in line with [MTL Provider] procedure, to support alternative arrangements for provision of the MTL to the participant for which those funds were provided.

· [School name] agrees to provide [HEI that they receive funds from] with the relevant information in order for that HEI to provide assurance to the TDA that the funds have been used for the purposes they were given.

3. Delivery of the Masters in Teaching and Learning

School

On behalf of [MTL Provider name], [school name] agrees to:

· make MTL accessible to all eligible teachers

· verify that participants enrolling with the MTL Provider for a TDA-funded MTL programme are eligible in line with the TDA eligibility criteria as set out in the Operational Manual for MTL [link]

· identify and appoint a school-based coach, with reference to the person specification for the MTL coach provided in the guidance to the National Framework for MTL, for each phase of the participant’s Programme

· support the development of the school-based coach by providing them with release time for training as specified by [MTL Provider name]

· support the school-based coach in fulfilling her/his function as agreed by the MTL Provider 

· identify a suitable replacement school-based coach where the original coach is unable to fulfil their duties

· support the participant in undertaking the MTL Programme by:

· providing a suitable learning environment

· facilitating and supporting a trained MTL school-based coach who will fulfil the role as described in the National Framework for MTL

· supporting liaisons between the HEI tutor, the school-based coach and the participant to:

· identify his/her development needs

· design and provide access to appropriate professional learning opportunities to meet those needs, and

· support and facilitate the management and availability of reasonable time and workload, as identified in the participant’s audit of development needs, to enable the participant to undertake the MTL Programme and achieve their learning outcomes with the support of their coach and other school-based colleagues as appropriate.

If a situation arises in which an MTL participant’s school is unable to appoint an MTL coach from within the school for one or more phases of the participant’s programme, [school name] agrees to abide by the [MTL Provider] process [reference process] to identify and appoint a suitable school-based coach, in line with the person specification in the guidance to the National Framework for MTL, from another source.

HEI

· On behalf of [MTL Provider name], [awarding HEI name] agrees to:

· assume responsibility for awarding the MTL to the participant upon successful completion of the Programme

· support the participant in undertaking the MTL Programme by providing an HEI tutor who will fulfil their role as described in the National Framework for MTL

· identify and appoint an HEI tutor, with reference to the person specification for the HEI tutor provided in the guidance to the Framework, to liaise with the school-based coach in identifying, designing and providing access to appropriate professional learning opportunities for the participant, and

· identify a suitable replacement HEI tutor where the original tutor is unable to fulfil their duties.

MTL Provider as a whole

·  [MTL Provider name] agrees:

· where [awarding HEI name] is unable to appoint a suitable tutor, [MTL Provider name] will source a suitable tutor from another HEI member of the collaborative.

4. Quality and effectiveness of the Programme

[School name] and [awarding HEI name] agree to abide by:

· the quality assurance and self-evaluation arrangements of [MTL Provider name] [MTL Provider policy or link to the policy should be inserted here. Providers are encouraged to refer to guidance for Providers that accompanies the National Framework for MTL and the Quality Assurance Agency for Higher Education (QAA) code of practice for the assurance of academic quality and standards in higher education, as well as drawing upon existing systems, in developing their policies and procedures.]

· the MTL Provider processes for resolving eligibility issues/appeals raised by the participant [state or link to MTL Provider process]

· an agreement that academic appeals will be handled through the processes defined by the individual HEI with which the Participant is enrolled, and

· engaging in a collective approach to resolving issues through the defined processes of the MTL Provider.
Signed:

on behalf of participant school

on behalf of awarding HEI







on behalf of banker HEI

Annex C – HEIs leaving and joining an MTL Provider

The Invitation to Tender for MTL required HEI members of the consortia to be existing category A or B Initial Teacher Training providers. ITT providing HEIs involved with MTL must maintain an A or B quality category throughout the development and delivery phases during the lifetime of the contract. 
For those HEIs who do not maintain an A or B rating, a corrective improvement action plan should be submitted to the TDA within 30 days of the notification of either Ofsted Grade 4/3 or TDA Quality Category of C or below. Our expectation is that the Action Plan will address identified quality issues in such a way that they will be fully compliant with the Secretary of State’s requirements for ITT at re-inspection during the appropriate period. If the Provider fails to achieve an A or B quality grade at the time of re-inspection, the Provider will cease to be eligible to be involved with the MTL Programme. If this becomes the case, the TDA will expect the MTL Provider to take action either to withdraw the participants from the individual HEI concerned and make alternative arrangements for them with another HEI Provider, or offer the HEI Provider a ‘wind down contract’ to allow participants in Phase 3 of MTL the opportunity to complete their studies.

Such arrangements within the MTL Provider will need to be defined within the Providers’ exit plans to be submitted to the TDA within 12 months[19] of the contract being agreed. 

If an HEI was not part of the initial MTL Provider bid and is rated as an A or B grade initial teacher training (ITT) provider and wishes to become part of the MTL Provider, they should formally request in writing to join the MTL Provider and copy the letter to the Director of MTL at the TDA.

Annex D – Funding for coach training

This section provides an introduction to funding coach training within the Masters in Teaching and Learning (MTL) Programme.

1.1      The MTL is a government instigated and funded Programme. 

1.2 For the initial roll-out, the Training and Development Agency for Schools (TDA) has appointed one collaborative MTL Provider, consisting of schools and HEIs, per government office region (GOR). It is anticipated that schools that are not part of the MTL Provider at the development stage but who subsequently have a participant on the MTL in the delivery stage will become part of the MTL Provider, with joint responsibility for delivering the Programme. This MTL Provider is responsible for coach training.
1.3 The purpose of this annex is to give MTL Providers information on the grant funding mechanisms to support coach development. It constitutes part of the operational manual which, in turn, comprises part two of the financial memorandum between the TDA and the nominated HEI(s).

1.4
Contracts exist between the TDA and a named HEI on behalf of each MTL Provider. The contract is an agreement to fund the MTL Provider for developing the MTL in line with the National Framework for MTL. 

1.5
It is a key principle of the development of MTL that processes and practices used by schools and HEIs to administer the Programme, to distribute and account for funds and to report to the TDA, should not be complex or time consuming, nor add to the administrative burden of either party. Wherever existing systems will suffice, they should be used.
This annex:

1.6
The remainder of this annex will describe the funding arrangements for the delivery of coach training in year 1 and will be updated in January 2011.

1.7
The school-based coach is integral to the MTL Programme. The coach working collaboratively with the HEI tutor has the responsibility for ensuring suitable learning opportunities are identified with the participant to realise the vision of the MTL. 

1.8
The school-based coach will motivate and inspire, encourage ongoing enquiry and reflection by the participant, and will work from a school and local perspective, supporting the improvement of the MTL participant’s professional practice. The HEI tutor will work from a regional, national and international perspective, supporting the M-level evidencing of the MTL participant’s learning, and assessing progress against M-level criteria.  

1.9
The MTL Provider has responsibility for delivering the coach training programme.  This encompasses three elements:

1. preparation for the coach training, specifically to modify the national training programme, making it specific to the region 

2. identifying and training suitably qualified trainers, and 

3. delivery of the coach training.  

1.10
Each Provider is required to submit costings that relate to these three elements. 

1.   The preparation element will cover the direct and associated costs incurred by Providers as they prepare, customise for region, and print the training materials for the coaches.  

2.
The TDA will pay the costs associated with identifying and training suitably qualified trainers to deliver the training programme to teachers who will take on the role of the MTL school-based coach.  

3.
All costs incurred due to the delivery of the coach training will be paid. These will be based on submitted cost estimates and agreed assumptions of the numbers of coaches required.

The three elements will be negotiated between the TDA and the identified coach lead for each MTL Provider.

1.11
MTL Providers are required to gather data on the numbers of trained coaches. The format and process for submitting this information will be agreed between the TDA and MTL Providers.

Funding principles

1.12 In line with the National Framework for coaching, the Programme will be funded to enable coaches to:

· engage in an appropriate and accessible range of professional learning opportunities, and

· support participants with time allocated to undertake the role.
1.13 Funding for the three elements of coach training is ring-fenced and cannot be used for other purposes.

1.14
Funding to MTL Providers will be calculated based on submitted and agreed costing proposals, separated into the three elements of coach training.


Funding process

1.15 Funding will flow from the TDA to the designated HEI of the MTL Provider based     on the agreed rates to customise the materials, train the trainers, and the training of an agreed number of eligible coaches.
1.16 The process of deciding which teachers are to be trained as coaches is a matter for the management of each MTL Provider. 

1.17 MTL Providers become eligible for payment at agreed times. Invoices for the costs associated with modifying the National materials and training the trainers will be paid on completion of this work. Separate invoices should be raised for each course and invoices, including itemised details
, should be sent within 30 days of the course being held. The format for submitting this information will be agreed between the TDA and individual Providers.


1.18 All payments by the TDA to designated HEIs are made electronically by BACS.

1.19 The TDA requires assurance from MTL Providers that the funds provided by the TDA are used only in accordance with the agreed purposes. 

Annex E  Accreditation for MTL Trained Coaches

As stated in the MTL National Training Framework for the school-based coach one of the benefits of undertaking the role of the coach is the offer of accreditation. 

This offer allows access for MTL trained coaches to M-level modules with significant content relating to coaching and mentoring giving the coach the opportunity to deepen their knowledge and understanding of coaching and further enhance their coaching practice.  

Each MTL Provider should explain to coaches that engagement with the MTL coaching process will offer them the opportunity to gain masters level accreditation. This will be delivered through a partner HEI in each region, and details of the courses available and application procedures should be made available to coaches during the coach training programme. All coaches should be made aware that accreditation does not accrue from attendance or participation in the MTL coach training activity or programme.

Eligibility for TDA Funded Accreditation

Eligibility for TDA funding to undertake the offer of accreditation for coaches is the same across all GORs and is available to all MTL trained coaches once they have completed the MTL coach training in place in their region.

As PPD funding forms part of the funding arrangements in place for the offer of accreditation all MTL coaches undertaking accreditation must hold Qualified Teacher Status (QTS).

This offer remains the same regardless of the phase the coach is coaching a participant through or whether the coach is coaching an NQT or HoD participant. The offer of accreditation is also open to coaches who have been trained as an MTL coach but do not have a participant to coach immediately. 

The coach must have completed the relevant regional coach training prior to registering or commencing accredited modules. 

Funding Process

The funding for each place on an agreed coach accreditation course will be made up of the following funding streams:

· PPD funding

· Additional top-up funding

PPD funded places must be available for the course from the HEI’s existing allocation. No additional PPD places will be allocated for the offer of coach accreditation to be made and PPD places cannot be vired to facilitate coach accreditation.

Top-up funding up to a maximum of £550 per coach will be available to ensure that courses are offered to MTL trained coaches free of charge. 

There are 2 models of funding for this offer.

In a Provider region which has opted to select a Banker HEI, all payments will be made through the Banker HEI.

In a Provider region where a Banker HEI is not in place, payments will be made to each HEI that registers MTL trained coaches on courses for accreditation.

Funding for each MTL trained coach undertaking accreditation will flow from the TDA to designated HEI(s) members of the MTL Provider based on the number of eligible participants undertaking an agreed 60 credit course. Funding to MTL Providers will be calculated based on a coach starting an agreed course. Where a coach does not complete the course, the HEI will receive the total amount of funding for the coach.

MTL Providers become eligible for payment when they notify the TDA of the number of eligible coaches starting an agreed course. An invoice must be sent alongside the Coach Accreditation Payment Claim Form. 

Providers are not permitted to charge additional fees to coaches in relation to an accreditation course, with the exception of the application of HEI regulations for the resubmission or retake of failed modules.

Funding coach accreditation is ring-fenced and cannot be used for other purposes.

Criteria for Courses

All courses offered to MTL Trained Coaches for the purpose of accreditation must meet the following criteria:

· Have sufficient PPD funded places available to meet demand from coaches

· Are worth a total of 60 credits

· Have significant content relating to coaching and mentoring

· Do not cost more than the additional top-up funding of £550 per participant

· The course / module must be pre – existing

· The course / module must be part of the current PPD funded allocations

Providers should refer to the list of agreed courses for Coach Accreditation.
Data collection

In order to monitor the success of the coach accreditation offer and to inform DfE of progress each MTL Provider is required to submit the following information once coaches have registered on the agreed course:

Name of course

Module & credit structure

Number of coaches undertaking the course

Name and TRN of each coach registered on the course

This information must be submitted to mtlcoaching@tda.gov.uk following the enrolment closing date for the agreed course.

Annex F – TDA MTL e-mail protocol
Purpose

The purpose of the MTL e-mail protocol is to describe the use of addressing e-mails that ensure compliance with data protection principles. The e-mail protocol applies to both stakeholders and third party suppliers. 

Options

There are three ways to address e-mails to stakeholders and contractors (MTL Providers).

· Named persons in the ‘To’ field of an e-mail

· In order to circulate e-mails to numerous recipients they must have given their consent to allowing their e-mail addresses to be shared with the group.

· The consent must be recorded so that evidence can be provided if required. This could take the form of a minute of a meeting, or consent in an e-mail.

· Blind copy (BCC) to individuals

· This is best used where consent has not been sought or given to share the e-mail address with others. 

· The main issue with this approach is that unless specifically addressed in the e-mail, recipients will not know who the e-mail has been sent to. So, for example, one could say that this e-mail has been sent to all MTL Provider comms leads.
· One e-mail per MTL Provider

· E-mails can be specifically addressed to individuals in one consortium as they have jointly contracted with the TDA to deliver MTL in their GOR.

· This would mean, for example, if an e-mail is needed by all Consortia, nine versions would need to be sent out.

Annex G – Glossary  
Audit grant report

An annual report submitted by HEIs to the TDA by the end of April having been signed by auditors. This report can be downloaded from www.tda.gov.uk/finance. 

Banker HEI

The MTL is a government funded qualification, this means funds are provided by the TDA to both HEIs and schools to cover the costs for participants, coaches and HEI tutors. Some MTL Provider Consortia have nominated one of their HEIs to act as a “Banker HEI” to receive and administer funds to the rest of the HEIs within that consortium. The Banker HEI is also the signatory to the TDA contract on behalf of the MTL Provider Consortium. 

Capacity for practice-based learning opportunities

A school that has high capacity is one where considerable value is placed by the whole staff team on professional learning. High quality learning opportunities are provided for teachers to learn with and from each other, as well as drawing on the other expertise in and beyond the school, so that outcomes for children and young people improve. Teachers understand the role they have in contributing to others’ learning and are willing to undertake that role. 

Collaborative approach

The schools and HEIs that make up an MTL Provider Consortium have equal status and shared responsibilities for working together to develop the MTL programme, design, and assessment ─ and for its delivery. Each contributes their expertise to these processes and receives a fair share of the TDA funding per teacher to reflect the equal status and shared responsibilities of schools and HEIs.

Collaborative learning

This refers to the learning process when teachers, with shared objectives, take opportunities to learn with and from each other. ‘Opportunities for collaborative learning’ is one of the four conditions that has been identified as a key factor in contributing to effective professional learning.

Communities of Practice

Members of a community of practice are typically practitioners who engage in joint activities and discussions, share information, experiences and stories which enables them to support each other and to address recurring problems – a deepening and participatory process which takes time and sustained interaction. In this respect a community of practice is more than a group of people or network of friends. Its identity is defined by a shared area of interest and membership implies a commitment to that interest. Within the context of MTL, there will be opportunities for participants to engage in joint activities and discussions, help each other, and share information in a group as ‘a community of practice’ to maximise learning opportunities and provide support throughout the MTL programme. 

Credit transfer

The MTL allows participants to transfer previously awarded M-level credits into the programme. These must not total more than 60 credits across the 3 phases. Participants can transfer 30 credits against module 1 in phase 1 (for NQTs these will be from their ITT), 20 credits against any module at phase 2, and 30 credits against module 7 at phase 3. This means that although there is a credit transfer limit of 60 into the MTL, if any are transferred into Phase 2, the limit will be a maximum of 50 credits.The transfer will be managed by the HEI tutor, to ensure the credits being brought in are relevant to the learning outcomes of the modules they are being imported against. 

Critical analysis

This term is used to describe the processes by which teachers make reasoned judgments, for example, about an idea, problem or strategy. Critical analysis has several elements: a robust evidence base; clear criteria for judging the value of the evidence; and a process of analyzing the evidence, informed by reflection and reading. ‘Critical’ in this sense does not necessarily have a negative connotation.

Critical reflection

This term is used to describe the process through which teachers ask searching questions about their own professional practice – where and why teaching is impacting on the achievements of children and young people and the ways in which it could be made more effective. 

Enquiry

This term is used to describe the process through which teachers ask questions, examine, probe and analyse the classroom-based evidence and research its implications. Its purpose is to develop teachers’ understanding about the learning that is taking place in the classroom, and the factors contributing to it, in order to inform professional practice.

Diagnostic skills
The skills required by teachers to identify and understand cause and effect relationships between symptoms, for example, poor performance, children not achieving their full potential, and the underlying causes. Effective use of these skills enables teachers to make well informed decisions about the most appropriate intervention for an individual child or young person and/or groups of them.

Formative Assessment

Formative assessment is a self-reflective process that intends to promote student attainment and is utilized throughout the MTL as a method employed by both the coach and the participant. 
HEI Partners

These partners are those Universities who have joined together within a consortium to deliver the MTL. 

Induction Portfolio/Career Entry Development Plan (CEDP)

The Induction Portfolio/CEDP is the way in which MTL participants will have recorded their professional development during their ITT and induction year, up until they begin their MTL. This portfolio of evidence and critical reflection should inform participants’ learning going forward, and should provide a strong platform on which to build on their personal professional development. 

Interventions

The term refers to those actions taken by teachers that have an impact, whether short or long term, on children’s and young people’s learning and lives. Most teacher interventions involve teaching activities, including classroom activities, out of lesson planned activities and assessments. The term also refers to interventions in children’s and young people’s lives outside school, including contact with parents and carers, interventions planned in liaison with other staff about a child or young person, pastoral support, and provision of out-of-class learning opportunities.

Learning Community

A learning community is a group of people who share common values and beliefs, are actively engaged in learning together from each other. It encourages links with other MTL participants both face-to-face and virtually. 
Learning Journal/Portfolio

The Learning Journal or portfolio is a repository for evidence. The evidence will be used by the participant to demonstrate the reflective element and other forms of assessment linked with the reflective journey.The portfolio is part of the participant audit (also see Participant Audit Process). 

Learning Outcomes

Specific principles and learning outcome statements for each phase of the MTL Programme are contained in the National Framework for MTL. 

The MTL Provider Delivery Day / MTL Focus Sessions – also called launch day, induction day / session:-

The Provider Delivery days intoriduce participants to the MTL modules, as well as resource lists and policies, procedures for assessment, expectations and support (online/library etc) available. In some cases school-based coaches will also attend. Attendance at these sessions can provide an opportunity for MTL participants to meet with each other, their school-based MTL coach and/or their HEI tutors.

National Framework for MTL

The National Framework for MTL sets out the principles and givens that underpin the programme and provides the basis on which schools and HEIs, working together as MTL Providers, develop the programme for teachers to fulfil the vision of the MTL.

The National Challenge
National Challenge schools must lead the changes necessary to meet the 2011 goal that there should be no schools where fewer than 30 per cent of pupils achieve at least five A* to C grades at GCSE including English and Mathematics. For the first cohort in the North West, teachers from all schools are eligible for the MTL. In the other 8 regions, teachers in National Challenge and Schools facing Challenging Circumstances have been targeted. 

National consistency

This is the principle that a teacher, no matter in which government office region (GOR) the MTL Provider Consortium is situated, should have broadly the same high quality experience of MTL as a teacher in any other GOR. This consistency is achieved by MTL Providers having close and careful regard to the National Framework for MTL, and the associated guidance, when developing the programme content, design and assessment methods – and when delivering the MTL, and ensuring that the programme and its delivery are entirely consistent with the principles set out in the Framework.

Participant audit process

Auditing and action planning are part of an ongoing, cyclical process that underpins the MTL programme, ensuring personalisation and a basis to determine the participant’s specialist focus.  The audit process encourages participants to develop as reflective practitioners, by engaging individuals in critical reflection upon identified areas for development. (Also see Learning Journal/Portfolio). 

Personalised learning opportunities

Learning opportunities that are planned to meet a teacher’s individual professional needs in the context of the school’s priorities. This planning should reflect good practice in induction and performance management. Personalisation will affect MTL programme content, delivery, assessment methods and pace for each teacher. The coach and tutor have a key role in working with the teacher to achieve this personalisation.

Practice-based approach

This term refers to the principle that the primary learning site for teachers on the MTL programme is the classroom. It does not follow that MTL learning is entirely located in the schools or in the classroom, although the majority will be. However, even those learning experiences that are outside the school will have at their core the development of teachers’ professional practice. 

Practice-based at Masters level

The principle that learning opportunities in MTL are both practice-based and at Masters level. This principle will be realised through the content, design and delivery of the programme, as well as the assessment of teachers’ achievement. This requires the learning opportunities to be focused on both professional practice and work at Masters level. Therefore, the MTL programme will be mapped against the Professional Standards for Teachers and the Masters level benchmarks.

Professional Dialogue

This refers to the conversations which will occur between the participant, the school-based MTL coach and the HEI tutor. The relationship between these three individuals is known as “tripartite” or “three-way”; this concept is central to the MTL. There is no set structure as to the format that the professional dialogues should take, but they should be regular and are there to help guide the participant through the programme, providing both academic and pastoral support. The school-based MTL coach will mainly be responsible for providing the participant with advice regarding their specific school and classroom, whereas the HEI tutor is responsible for making sure the participant’s work is Masters level and that their academic assessment is at the correct standard.

Professional Learning

Professional learning is focused on developing teachers’ professional attributes, knowledge, skills and understanding. The MTL provides learning opportunities for teachers to progressively broaden and deepen these over time and develop at Masters level as a learner and practitioner. This enables teachers to continue to become more effective in their practice, which in turn impacts increasingly positively on the outcomes for children and young people.

Professional Learning Plan

The Professional Learning Plan is a ‘public’ document used to establish an effective time-line and ensure that appropriate resources are available for the participant’s work.  The Learning Plan may be used within the participant’s school, University and/or the MTL Provider consortium for QA purposes. (Also see participant audit process and Learning Journal/Portfolio). 
Professional attributes, knowledge, skills and understanding

These are the four categories of standards that constitute the Professional Standards for Teachers. Particular standards in the different categories, for example those related to subject knowledge (which can be found in all categories), need to be read together in order to ensure good understanding of expectations on the quality of teaching. 

Professional Standards for Teachers

In September 2005 the TDA produced a set of Professional Standards for Teachers. These standards help teachers to review their professional practice, inform their career decisions and identify their professional development needs. The standards are there to be looked at as a whole in order to help teachers identify areas of strength and areas for further professional development. Demonstration of these professional standards is a requirement for the successful completion of the MTL. 
Regional Provider Consortia

There are nine Regional Provider Consortia across England. Each consortium is a collaborative group of schools, HEIs (56 in total) and other stakeholders that have come together to jointly develop and deliver MTL. Each member of the group shares in the responsibility and accountability for the quality of the MTL Programme. 

School-based MTL coach

School-based MTL coaches are primarily responsible for the facilitation of the process of reflection in, and reflection on, participants’ practice.  The MTL coach will identify professional learning needs relevant to the participant’s school context and support them in applying evidence and educational theory to real-life situations, in order to inform and consolidate their learning.  

School development plan

This is a high-level strategic planning document covering all the school’s activities over a period of three or four years. There is no prescribed format for the plan.  However, this document will say much about the quality of the school’s leadership and direction and Ofsted inspectors will look at it closely during inspection. The school development plan plays an important role in determining the MTL participant’s journey in terms of their school’s needs. 

School performance management 

Under the revised TDA arrangements for performance management, schools and local authorities have the opportunity to ensure that all teachers and headteachers are empowered and confident to engage fully with performance management to develop their skills and careers. Each MTL participant will identify personalised learning objectives and criteria for success within the school’s performance management cycle
Subject association

Subject associations can provide subject specific support for individual MTL participants through an MTL-band subject association membership. They do this by providing a wide range of resources to support teachers’ professional development. Subject associations have a focus on subject knowledge and promote curriculum development, while offering innovative delivery opportunities that will assist participants in becoming leaders in their field. 

Summative assessment

This term refers to those assessments on teacher achievement on the MTL that would be expected to take place at or near the end of each of the three phases of the programme. Summative assessments that demonstrate teacher achievement at Masters level would lead to the award of Masters level credits, phase by phase, in line with the expectations for each phase. 

UCET

The Universities Council for the Education of Teachers acts as a national forum for the discussion of matters relating to the education of teachers and professional educators, and to the study of education in the university sector and contributes to the formulation of policy in these fields, including the MTL. 
Use of evidence

Information on the achievements of children and young people – the extent to which standards are rising and the gaps in achievement are being closed – is the principal source of evidence for teachers, coaches and tutors to use when planning the next opportunities for teacher learning to improve practice. These opportunites will include drawing on outcomes of research, within their classroom, their school and beyond. This could be, for example, in the selection of different interventions for different groups or individuals. This is also the key evidence for the MTL Provider to make use of when it is evaluating the overall effectiveness of the MTL programme. 

Virtual Learning Environment

A virtual learning environment (VLE) is an electronic system designed to support teaching and learning in an educational setting and is used by HEIs delivering the MTL. 
WAMG

The Workforce Agreement Monitoring Group is the body representing Government, employers and the majority of school workforce trade unions/professional associations. WAMG is working in partnership with the Training and Development Agency for Schools (TDA) to ensure the successful establishment of the MTL.

Work/life balance

The MTL has been designed to fit in with teachers’ busy schedules. It is understandable that teachers have other demands on their time. The programme has therefore been designed with this in mind, and allows for flexibility in its structure. The assessment of the MTL will be conducted in a way that will not have any negative effects on the work/life balance that teachers are expected to achieve, and in a way that takes full account of other demands on teachers’ time – the coach and tutor will be key in negotiating this balance.

Useful Acroynms

APL/ APCL/ APEL

Accrediation of Prior Learning/ Accreditation of Prior Certificated Learning/ Accreditation of Prior Experiential Learning

AfL

Assessment for Learning

APP

Assessing Pupils’ Progress

AST

Advanced Skills Teacher

BECTA

British Education Communication & Technology Association

BME

Black Minority Ethnic

CEDP

Career Entry Development Profile

CfSA

Council for Subject Associations

CPD

Continuing Professional Development

CUREE

Centre for the Use of Research and Evidence in Education

DCSF

Department for Children Schools and Familes

DFE

EAL

English as an Additional Language

ET

Excellent Teacher

ECM

Every Child Matters

FE

Further Education

G&T

Gifted and Talented

GOR

Government Office Region

GTCE

General Teaching Council for England

HEFCE

Higher Education Funding Council for England
HEI

Higher Education Institute

ITT

Initial Teacher Training

JACS

Joint Academic Coding System

LA

Local Authority
MTL

Masters in Teaching and Learning

NCSL

National College for School Leadership (from Sept 09 The National College for Leadership of Schools and Children’s Services)

NHOD

Newly appointed head of department

NQT

Newly Qualified Teacher

OTT

Overseas Trained Teacher

PGCE

Postgraduate Certificate in Education

PPD

Postgraduate Professional Development
QAA

Quality Assurance Agency (for higher education)

QCDA

Qualifications and Curriculum Development Agency

QTS

Qualified Teacher Status

SEN

Special Educational Needs

TDA

Training and Development Agency for Schools
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� The National Framework for Masters in Teaching and Learning (Training and Development Agency for Schools, February 2009) pp 3-4. � HYPERLINK "http://www.tda.gov.uk/upload/resources/pdf/m/mtl_national_framework_and_glossary.pdf" ��www.tda.gov.uk/upload/resources/pdf/m/mtl_national_framework_and_glossary.pdf� 


� Where ITT-providing HEIs are involved in the MTL as members of the Provider or as supporting partners, they should have an A or B quality category for ITT in the phase(s) that the MTL Provider for that region is involved in delivering. The TDA will establish procedures setting out arrangements in the event that an HEI’s quality category changes to C or ‘non-compliant’. Those procedures, set out in annex C, will be in line with the terms of the contract.


� The arrangements for the funding of coach training is set out in annex D.


� The National Framework for Masters in Teaching and Learning, in particular the principles of the MTL Programme pp 6-7.


� Part 1 of the financial memorandum sets out the terms and conditions under which the Agency will pay funds to the MTL provider for the purpose of the MTL.


� Annex C of the contract – cost breakdown and payment schedule. 


� The National Framework for Masters in Teaching and Learning, p 7.


� Inclusive of any VAT


� The National Framework for Masters in Teaching and Learning Op. cit., p 14.


� Provided that the participant remains employed as a ‘school teacher’ as defined by section 122 of the Education Act 2002 and the Education (School Teachers’ Prescribed Qualifications, etc) Order 2003 and they remain in the maintained sector, or an academy, a city technology college, or a non-maintained special school. 


� As defined by section 122 of the Education Act 2002 and the Education (School Teachers’ Prescribed Qualifications) (England) Regulations, etc Order 2003.


� Please note that in schools facing challenging circumstances (SfCCs) outside the North West GOR that are not in receipt of National Challenge support, which are eligible to offer the package for attracting new teachers into challenging schools, as announced in the White Paper, 'New Opportunities: Fair Chances for the Future’ (Cm. 7533), January 2009 are eligible for MTL, regardless of whether the school has accepted the package. See paragraph 1.8.


� In a three-term academic year, consistent with the Education (Induction Arrangements for School Teachers) (England) Regulations 2008. Outside a three-term year the minimum contract will be equivalent to one term.


� A person who qualified as a teacher in a country outside the European Economic Area (EEA) and Switzerland.


� The Education (Induction Arrangements for School Teachers) (England) Regulations 2008.


� Academies and maintained secondary schools in England where 30 per cent or more of pupils are eligible for free school meals, and where the leadership is rated good or better by Ofsted, or where it is judged by external advisers to now be effective and to have good capacity to improve to this level.


� Being the best for our children, DCSF, 2008 pg 13.


� Ibid.s


� The contract at H8 originally stated that an exit plan needs to be submitted to the TDA within three months of the contract commencement date. This has now been unilaterally extended by the TDA to within 12 months of the contract commencement date.


� As outlined in the Coaching Training Payment guidelines
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